
*1bt How-To of Behavior Modification PREP suggests the following five steps
to teachers vto want to try behavior codification techniques in the classroom:
1) Establish "reasonable and ethical goals;" 2) Make specific, clear, and
fair rules for the class "with real consideration for the 'input' of pupils"
3) Observe and record behavior; 4) Increase productive behavior; 5) Decrease
unproductive behavior.

Min an anecdotal a roach rprr, describes the e erience of a groun of
four teachers in the same school vho have agreed to try behavior
71" Arcir) idea halAAYELITEMI21/21111.211L±lra to kee'w You're
rryt n7one in unfamiliar territory. Lechanically, it helps to have an outside
"observer" sometimes who understands what you're trying to do.

Establishing Reasonable and Ethical Goals "Disruptive children can be
cur.aged, but if behavior modification is used to make children conform to a
rigid idea of goodness or to squelch creativity or to force sterile compliance,
the cost of an orderly classroom may be too high, "the authors warn. in
deciding what's reasonable and ethical, the teacher needs to ask herself:

*ItMhat kird of student behavior interferes with learning, and what kind is
annoyloa but essentially harmlese?

11:

**Row old* classroom freedom can be permitta without interfering with the
rights of other atudente?

**Should silence be maintained while children are working, or
communication" among students be permitted?

#*Are classroom regulation for the benefit of the students or
comfort and convenience?

should "reasonable

for the teacher's

**Are you thinking of how the disruptive child can be helped to learn better,
not just how his disruptive behavior can be decreased?

MekineLclass rules "Some teacheis feel that this approach does not fit
their style. "the authors concede, "while others consider it a productive
technique. Often a clean canpnrt...ftlefulita-ounrules
for conduct and the reinforcern that2p_zulescanialtoit.Therecooerativel
Lulict_e-EP_LSTI_P_ieAceandusedasa°'riv"°ntedina"ru_Elearninerie"eZ.--A few hints: Keep the rules short; five or six are enough, fewer for younger
children; review them with the class "at times other than when someone has
micbehaved."

gtclR±csujlitLikthaviObaervinat.or Once you have observed and identified a
specific behavior as disruptive, keep an objective record of how often it occurs.
"You need to record regularly, perhaps in 15 or 30 minute periods, over a
period of several days, perhaps even as long as 2 weeks. This is necessary
to establish a baseline, or departure point . . Later, as you institute
techniques to improve the situation, you will want to record again to see
if your approach does in fact change the behavior in question. A teacher may
need the help of another teacher, parent, classroom aide, or even another
student as a classroom recorder.
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McKEESPORT JUNIOR HIGH SCHOOL
SCHOOL "C"

I Rationale for "schools within a school" concept

McKeesport Junior High School presently has an enrollment of

approximately 1600 students. Fourteen per cent of the student

body is black. The school is located on the fringe of the pre-

domanantly black residential area. Up to the time of the imple-

mentation of the ',schools within a school!, concept, there were

seventy-three faculty members teaching basically cn grade levels

but working as one large group. In addition to the teaching staff,

there was a principal with two vice-principals and three guidance

counselors.

Under the past organization, many needs of the students were

not being met. -Because of the large student body, the educational

process was impersonal with an assembly-line approach. that is,

students were seen as receptacles of knowledge wherein each teacher

poured his share of wealth at which time the student moved to the

next station to receive through a similar process. The school

failed completely in terms of dealing with students as individuals

nd-ree,mnrizing-them-as-people with_faplings and emotions. I

might add, too, that faculty, dealing with each other in-iuoh-liCrge

numbers, had great difficulty relating to one another and develop-

ing a harmonious, unified feeling. Finally, as the school became

larger and more impersonal, the discipline problems increased-in

directly proportional amounts.

Recognizing these limitations of having one large junior high

school, a "schools within a school" concept was proposed. The re-

organization would create three schools from the one which had

existed. Each school would have 500* students which by design

alone would begin to deal with some of the aforementioned problems.

Each of the schools would have its own faculty, its own guidance

counselor, and its own instructional leader, hereafter known as

unit director. The counselor and unit director would comprise the

leadership team for each school. This team will be responsible

for identifying the educational, social, and emotional needs of

their students; planning programs and possible curriculum changes

to meet student needs and to get more involvement; establishing

personal relationships with every student in that school; getting

the faculty more involved in student issues and in the students as

individuals; working with the community to increase their in-

volvement and knowledge of school issues; and creating means by

which the student can.deal with human problems among different

peoples.

By having these three "little schools ", each with its own

faculty team, a greater focus can be placed on the individual;

more time can be devoted to him in terms of education and affect.

Engendered feelings of belonging, of self worth, and of being

worthy of recognition as an individual by others will arise among

students.
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II There are other advantages of the "schools within a school" con-
cept which are not particular to any educational institution.
Summarized they are:

1. Teachers may discuss in small groups problems that con-
cern their own "little" school.

2. Teachers can work together more closely on individual
problems of students.

3. Group guic.&nce activities can be better integrated.
4. A feeling of belonging on the part of each boy and girl

may be developed, even in a very large high school.
5. More cooperative planning of learning activities c-in be

conducted.
6. Many t4ffic problems can be eliminated through carcful

location of the "little" schools in the bullcang.1

Other purposes of the "little" schools relating specifically to
a junior high school are:

1. Close relationships are established between the super-
visor and the staff.

2. Teachers who work together with a limited number of stu-
dents become better acquainted with individual student
needs and interests.

3. There are more opportunities for student participation in
activities.

4. There are more opportunities for students at all grade
levels to participate in school life.

5. In the unit which includes all three grades, the seventh
grade student may profit by the example of the more
mature student and the ninth grade student has In-
creased opportunities to assume leadership roles.

6. The unit organization retains all the advantages of the
large school in terms of services and all-school or-
ganization.

7. It enhances the principal's role as educational leader.
8. The limited size of each unit makes it possible to carry

out the faculty-team concept.
9. It provides better articulation between the small ele-

mentary school and the large junior high school.
10. The large total school enrollment is subdivided into

units which are comprehensible to the student.
11. It emphasizes the unity rather that the separateness of

the several subject departments.'

In determining how our "little" schools should be organized,
there were two options.: the horizcntal alignment which would
create three schools each of which would have included a single
grade (examples 7th grade school, 8th grade school, 9th grade
school), or the vertical alignment which would have seventh,
eighth, and ninth graders in each one of the three schools. The
faculty, counselors, and administrators decided on the vertical
approach to reorganization.

The vertical approach has certain advantages over the hori-
zontal. In such an alignment the seventh and eighth graders will
become more involved in the little school activities and organiza-
tions. This was not the situation before the change. Also, the



younger students can profit by the example of ..he older students
and the older students can assume more responsible and/ or leader

chip roles in the school. This could not be effected in a horizon-

tal approach. Irobably more important than any other advantage io

the realization that students will remain in one school for all

three of their junior high school years, This creates maximum
personal involvement for both students and teachers in their inter'

relationships.

III Organizing the "little" schools

A. Names of the schools

Each of the schools was assigned a letter of the alphabet. Con-
sequently, for purposes of designation, there are schools "A",

"B", and "C". I am the unit director of school "C" and the
counselor for this school is Miss Shirley Smith. Each of the

unit directors and each of the counselors were placed together

by mutual agreement. The role of the counselor will be die
cussed at length in a following section. A general descrip«
tion of the unit director's role is listed on the following

pages.

B. Selection of staff

The selection of staff for eohool "C" was done primarily by
the faculty itself, To create a situation where most could

feel at ease and comfortable; the faculty was asked to write

a letter to the one unit director of the three that he felt
he could best work with and with whom he felt he could best

help students. Before the time of the teachers' selections,

everyone Unaw that each school would be vertically aligned
thus eliminating the variable of "preferred grade level" in

the selection process. Each teacher chose not knowing et

which grade level he would or could be.

Also, before selection, I had an opportunity to discuss some

of my ideas with several faculty members. I felt that if they

had a general idea of how I was thinking. what my expectations

are, and what part everyone played in the entire process, they
would be in a better position to make a valid choice for them-

selves. As a result, all those who chose to work with me,
chose me for much the same reasons as I would have chosen them.

I will mention a few characteristics that I sought in each

teacher. Dealing with and discussing these traits will be re-

served to areas such as methodology and curricula develop-

ment, however. Flexibility is very important in a teacher.

Primarily, flexibility is the ability to to change one's be-

havior, methodology, or curricula, It affords more freedom

in the classroom for both teacher and student, for any time
change is needed, it can happen without apprehension and with-

out being burdened with traditionalism.

One's desire to experiment is also vital nurtured in the class-

room in an atmosphere in which students feel confident enough

to share their ideas and beliefs. Positive reinforcement of
students' expressing of their feelings and attitudes, and

positively reinforcing individuality induces a creative elle



Job Description

Little School Instructional Leader

1. To be responsible for the development of faculty supervision
and in-service programs of his school.

2. To be responsible for the organization of parent and community
groups to help-- advise the school on what they feel ere the
needs of the students and to communicate school programs to
the community.

3. To be responsible for the discipline of his school 1.7 working
closely with the faculty in preventing problems.

4. To be responsible for the counseling program of the school
and work closely mith the assigned counselor and teacher to
achieve this end.

5. To be responsible for maintaining adequate supplies and in-
structional materials for the school.

6. To help select staff members involved with his school.

7. To be responsible for scheduling his school within the confines
assigned time in shared areas. (Cafe - gym - etc.)

8. To be responsible for developing a faculty senate for the purpose
of reviewing the curriculum and activities program for the pur-
pose, of updating elmnging and innovating.

9. To work with the student to help provide a healthy Gvhool rela-
tionship conclusive to good learning.

J
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mate. The teacher's ability to be creative is so very impor-
tant in terms of the students because the classroom teacher is
often the ideal and/cr identification f!gure for his students.

C. Orientation of staff

Several approaches were used to orientate the staff in general.
Initially, faculty meetings were planned to discuss a "little"
school concept and how this concept could be 1:plemented in
McKeecp^.7t. At one of these faculty meetings, a telephone con-
tact vas -nrele to a principal of a school with this concept. He
gave us invaluable information in terms of adoptinl? such a pro-
gram and in terms of some of his experiences in his own "little
school" set-up.

Our large faculty was then divided into two teams of approxi-
mately eight people each. Each team was coml;rised of at least
one administrative person and one counselor, and teachers from
the various academic and special areas. The purpcLies of these
two teamss to visit schools which currently are "schools with-
in a school", to evaluate these programs, and to report to the
general faculty what they have observed. These groups visited
four school with such concepts and reported back to those
faculty members who did not have the opportunity to go. It was
felt that visiting these schools and seeing them functioning
would create more interest and be more meaningful than hiring
consultants to come and "tell" us about this type of organiza-
tion.

Literature was also provided as resource material. The general
faculty had an opportunity to read various articles and books
on the subject and to discuss this material with their col-
leagues.

After this determination of which faculty members would work
with me An school "C", I began my own orientation through a
series of "little faculty" meetings and handouts which I shared
with them. We began to deal with the "team concept" in teach-
ing and guidance, the intensity with which we could concentrate
on a smaller student body, and how we could develop methodology
and curricula which would best meet the needs and motivational
interests of the students. 1:e, in school "C", have had three
such meetings to date including one full day of in-service. We
have established committees in the areas of curriculum and
rules to get student, faculty, and community involvement. Work-
ing together as a smaller team has created in us a unifying fac-
tor and a feeling of belonging. Teacher and student attitudes
toward school and toward dealing with each other appear to be
improving tremendously in our group. Everyone has more energy
and more interest in the task of improving the school and
making it the best place'to learn and to teach. This positive
feeling is due, to a grwat degree, to the fact that everyone on
some level is part of the decision making process, Having a
say as to what and how things happen establishes a feeling of
concern and dedication in those who share the power.
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D. Assignment of Students

Students were assigned to each school on the basis of a feeder
system of certain elementary schools. Each little school was
assigned as the recipient of certain elementary schools.
These elementary schools ,will always feed into tle saf.,0 "lit-
tle" school. Hoping to have as random a sample of students
from our district in each school, pains were taken to assign
students to particular little schools so that althoui-1. we may
not strictly have random samples of our entire population of
students, they are , at least, heterogeneous :roups.

The elementary schools which feed into school "C" are the
McCave, Third Street, Model, Archer, and Hichland schools.
Although there was bias in the selection process, these ele-
mentary schools, when placed together as a :.roue in a little
school, are very typical of the entire population.

Groups in our school will be heterogeneous by design. I was
very much opposed to homogeneous grouping; because it lacks
two characteristics that heterogeneity possesses. In homo-
Eeneous situations students become labeled f,enerally as good,
average, or bad. In this system one becomes pigeon-holed in-
to one of three categories and has no chance of movement among
the three tracts. Also, I would not want to have the responsi-
bility of making a decision, for example, as to whether a.stu-
deat is low average in ability or high in the poor tract.
There are too many variables involved in this decision-making
process, and once a student is labeled, he tends to react in
ways detrimental to his educational and emotional growth. F6r
example, students in higher tracts may begin to underachieve
because they have already made it to the highest tract and
feel no need to perform; their goal is already attained. The
student in the lower tract is stigmatized because he has been
judged to be inferior in academic ability; thus, any motiva-
tion that did exist is all but extinct once a student realizes
he cannot improve in the eyes of the school.

Another drawback of homogeneous grouping for me is that it al-
lows very little contact among students of different ability
levels. Heterogeneity enhances another dynamic in the class-
room - that of students helping other students to learn. The
"faster" student feels gratified by being able and willing to
help another, and the "slower" student relates more easily to
peers and sees that people are willing to help. Both students
profit by the fact that they can learn about people who might
be different in terms of interesys and motivation.

In making a decision as to how to place or assign students to
the various 'houses', one word of caution might be important
for school administrators at this point. It is the judgement
of the authors that each of the 'little schools' should truly
be a cross section of the student body. Ability grouping by
'little schools' is not recommended because each of the units
would then tend to be stereotyped as academic or non-academic,
the 'bright' school or the 'slow' school. Many problems can
arise if students and parents feel there has been any discrimi-
natory judgements involved in the placement of students within
the schoolts subdivisions. The authors have even experienced
a few parents who are convinced that some discriminatiwn has
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taken place even where a random selection process has been
employed. 'Organizing "little schools" around ability group-
ing also involves certain dangers to staff morale. t wise
principle to follow is that no 'little school! unit should
ever bo allowed to become a !dumping Eround! for ability,
scholastic, or behavioral problems. The entire program is
enhanced if each 'house' encompasses a 'little of every-
thing! so that all staff members share the problems, chal-
lenges, and excitement of the total job of public school
teaching which is committed to the instruction of all child-
ren of all of the people, Although some administrators may
be tempted to adapt the 'little school' approach to some ex-
isting 'track' program whereby one !little school' contains
the college preparatory group and another the vccationally-
bound group, etc., this approach is strongly opposed by the
authors. This is not to say, however, that a certain amount
of ability grouping cannot be implemented wit}-in the 'little
school' or for the entire school as a whole."

E. Physical Space

McKeesport Junior High School is an extremely large building
containing three flours. Each school will have its own floer
as much as is possible. However, there are some limitations.
By assigning each school to a floor, the traffic problet-is-
obviously lessened. Shared areas such RS the gyms, the two
cafeterias, the foreign language rooms, music rooms, industri-
al arts rooms, home economics rooms, and the library make it
necessary for some traffic to exist between the floors.

School "C" will be on the bottom or first floor of the build-
ing. This school, because of the limited space, will also be
the smallest of the three schools. Limited space in a result
of the first floor housing two gymnasiums, two cafeterias,
three industrial arts rooms, and two economics rooms. All
these areas will he shared by the three schools with t',) ex-
ception of the two cafeterias. One of them will be used by
school "C" only. This will give ILI .'ne r.,eedom in terms of
scheduling our lunch periods. All the °the... shared areas
which exist on our school's floor are close together and
cbould not interfere with the individual identity of our
school if godd traffio patterns are created.

The first floor, school "C" propor, has twelve classrooms
(the floor plan of the first floor is on the following
page). I will have two additional classrooms (rooms 200 and
201) on the second floor to house my reading department
and ono classroom (room 302) on the third floor for my art
teacher. Art is being housed on the third floor with the
other two art rooms because each room has certain equipment
peculiar to that room. By housing all three rooms together,
the art teachers may elect to trade rooms to further enhance
that work which they are doing.

The twelve classrooms in school "C" proper, the first floor,
must house the three teams of teachers in our school. Each
team is composed of an English, history, science, and math
teacher with one of these teachers serving as team leader.
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As indicated on the floor plan on the following page, the science depart-
s'ent is housed together while the other faculty is arranged according to

the team in which they are. Since we have only three rooms equipped for
science classes, it was impossible to house the science staff with their

individual teams.

Our physical education staff members (one male, one female) are housed in

either gym. Since these gyms are shared areas, our physical education

teachers will float between the gyms.

F. Objectives of our school

1) To promote student development of skills in the different academic areas,
and to establish a general education background in required courses such
as English, math, history, and science.

2) To develop the affective as well as the academic areas of the students.

3) To help the student gain a realistic insight into his capabilities and
deficiencies no that he can better assess his educational and vocational

plans.

4) To create courses of interest to the students so that they can broaden
their knowledge in more areas than a typical schedule might allow.
(These courses would take the form of mini-courses.)

5) To give opportunities for students to mature through an extra-curricular

program of activities and organizations.

III. CURRICULUM (See attached sheets which follow)

A primary concern regarding curriculum is its relevance to the students. In

our last couple faculty meetings we have been brain-storming what subject

matter (excluding methodology) would be relevant to our students.

One of the concerns was expressed by a group of black students in our present

ninth grade. They wanted more black issues included in the subjective areas.
A coamittee was formed to investigate the issue and as a result our eighth

grade American History will include more black contributions, and one option

in history for our ninth graders will be a humanities-minorities courge in

place of Pennsylvania History.

Other suggestions made to gain student interest will be offered in the form

of mini - courses. These do not appear on our curriculum sheets. A group of

students, the house senate (see insert following curriculum), and the adminis-

trative team will arrive at a series of "small" courses which will be taught

contain days a week for a given number of weeks. For example, there might be

a great interest among students for a drug abuse mini-course. The course will

be structured as to when during the week it will meet and how many weeks it

will last. These courses are open for all students in our school.

Coring the curriculum is another Way to demonstrate the relationship among the
different subjects. Using the team approach makes it possible to relate all
content areas to each other because the teams meet weekly to staff the students

and to determine how they can intertwine their subject matters.
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McKeesport Junior High School

1600 Cornell Street, McKeesport, Pa.
678-9506

SUBJECT REQUEST SCHEDULE
SEVENTH GRADE

1971.1972

All course; meet five periods per week for the entire year

unless designated otheruiso. Pkyoical educatim includes

two periods of gym and one period of health per wee?.

1LAITE

Lact Firs

SEX STUDENT #

HT:7tCO24 NUNDIR DATE OF BIRTH LOCKER #

ADDRESS

4..U NUM AGE: September 1, 1971

1 0
0

caleeds the approval of counselor and/or teacher

REQUIRED ELECTIVE

. EiGLISH 171 BAND A 484- 71(1

X LIFE SCIENCE 271 BAND B " 713.

X WORLD HISTORY 371 ORCHESTRA " 712

X MATH 471

X READING 571

X FINE AND PRACTICAL ARTS *

* Includes:Home Economics or

lathotrial Arts (18.areeks),
Art (9 weeks)
lissi,o (9 weeks)

BOYSI PHYSICAL EDUCATION AND

HEALTH ( 3 periods ;per week )873.

GIRLS' PHYSICAL EDUCATION ANDI
HEALTH ( 3 periods per week ) 872

'1=61612001S5'. 'Mr= "3214iZgaMes...),Jleti4LJ
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McKESSTORT JUNIOR HIGH SCHOOL
1600 Corr.oll Street, McKeesport, Pa.

678-9506

SUBJECT RMIIEST SCHEME
EIGHZ1 GRADE
1971.1972

'17.7.7"t

P(T.P.:J.CON 17,TYDER DATE OF BIRTH LOCKER #

141,r,TIRED ELECTIVE

:=

L
l!ZISH

161 FRENCH T'-';,'-* 500
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Treating curriculum in this manner, we give relevance to the content as

observed by the student. Previously,.relevance was discussed in terms of
student interest and student reality; here, relevance takes on the meaning of
being important because it is an integral part of the entire learning process.

All other information concerning curriculum can be obtained from the inserted
sheets. These sheets will indicate what subjects are taught and which are

required or elective. I purposely omitted student involvement anJ motivation
which are directly influenced by relevant material. Both will be discussed
a great length in the next section dealing with methodology. I chose to relate
involvement and motivation in terms of methodology because in this area there
is much more freedom, where as in curriculum too often we are bound by law
or school district policy around the "what" of the curriculum. The "how" or
methods afford us more freedom for experimentation.

IV. METHODOLOGY

We have been discussing methodology at all of our meetings. Generally, without
regard to techniques, we have decided to avoid an old traditional method and
to focus on one of the relatively innovative one. The traditional classroom
dynamic has been for the teacher to lecture and for the student to absorb,
write down, and retell that which was said at him. We plan to avoid this type

of student-teacher "interaction". AB a very viable alternative, we will become
ii5rE-ditidUS'aioh'otientated-to-make the interaction more-personal and affective.
Breaking the class into smaller groups will create the atmosphere we desire.
Smaller groups will not only increase involvement around student-teacher inter-
action, but will also create maximum interaction among the students themselves.
These changes from the traditional will bring about a self-motivation process
that did not exist generally on the part of the student. We should also

realize a larger investment made by the student toward his classwork and his
school because we, as educators, will demonstrate a concern for the student
as an individual with social and emotional needs as well as academic ones.
The result will be an atmosphere more condusive to learning for all.

A. Team Approach

This approach to learning will give us the opportunity to become more
intensely involved with each student personally. Weekly, each team will

meet to staff the students who are blocked around them (scheduling will
be flexible enough to permit more such meetings if necessary). Here,
teachers will discuss students who share a common bond, they all have this
same group of teachers, and these teachers all have this same block of
students. These teachers can share their observations of student's behavior
and determine methods which they all can use to cope with him. They can
discuss an individual's interests, maturity level, and emotional status;
and then begin as a team to develop means to help the student and to create
individual programmed instruction to meet his needs. The small group
method will allow :a to tend toward individualized instruction. In some
areas such as reading and math, individualized instruction to meet indivi-
dual needs will be the general method of instruction.

Since staffing is a new experience for our faculty, the counselor and I
plan to meet with the separate teams and discuss the possibilities such
staffings leave if the focus is one of a positive nature; what we can do
to help the individual. This is one area in which the counselor is of
immense importance. She can also, through the team, develop a "team
concept" of guidance. The team and the counselor decide how to act and



react with an individual student, and thus he receives more intense help

than is possible without the team.

B. Inductive Technique

We see learning as a change in behavior. Accepting this premise, the

function of the school is to produce desirable change, and thus the role

of the teacher becomes one of change agent. This represents a different

view of the teacher's role as one of creating a situation in which learning

can occur rather than the role of the teacher is a "teller".

Providing an atmosphere in which students can experience learning and make

generalizations from those concepts which are learned is vital. Learning

through experience and discovery rather than being told the necessary data

is the inductive technique. This method to learning will be implemented in

our science and math classes where less emphasis will be placed on the

deductive approach.

An inevitable question is: "Which is the better approach, the

deductive or the inductive?" The response must be first that

each has its place, and second, that research has not always

provided a clear-cut answer. However, the preponderance of

evidence, when other aspects of learning in addition to scores

ps_achieyement tests are considered, tends to favor inductive

learning processes over deductive. As earlia-6-1913 inc!'"'

attempted to discover whether one method was generally more

desirable than the other. Those of his subjects who received

their instruction via the deductive process did achieve better

test scores than those taught by the inductive process when both

were tested using familiar types of materials. However, when the

materials were unfamiliar but relevant, the test scores of young-

sters taught by the inductive method were superior to those taught

by the deductive method. It would appear, then, that those children

who learn generalizations by inductive processes will more likely

be able to transfer the generalizations previously learned to new

situations than those who develop their generalizations by deductive

processes. Winch's findings have been repeated many times, yet there

is much work remaining for interested investigators; the full effect-

iveness of these two approaches to classroom instruction has never

been thoroughly explored. Nevertheless, the trend in instruction is

very definitely toward the greater use of inductive procedures,

examples being some of the recently developed national curriculum

projects for the junior high school level such as the "Introductory

Physical Science Course" and "From Subject to Citizen," produced by

Educational Services, Incorporated; and the SMSG Mathematics Program,

all of which exmpasize discovery methods.

C. Inquiry Approach

Our science classes will begin to use this approach in the coming school

year. Generally, inquiry begins with something the student can not

explain, is permitted to collect data and build hypotheses, test these

hypotheses out, and construct theories or generalizations from his

experience.

Schuman hao identified three conditions which are absolutely

essential to the successful use of inquiry procedures in the

classroom. These factors are focus, freedom, and data.



reff-rc, Li 'ac: that 1,01 L.-11S Pt',' CS ".11"3.: b'

dLr,c-,ed to somethLng r:e cannot eyria:n or uodertand or to sot''

rreanirgful proble-. ;:haever it is -,:at occupies Ir.,.

att-ntion should require accossodation prior to assilatfor
he r,ust be faced a J]screpancy for .:hien his cognitive

pattec.s are ihadeTate. ae diLcrepanc:, i.e., learning
experie!:ce, sus: cu select, . caref.:11y i! order tt trc

tension created l-ad action rather ._oan to frustre:..ien

and i-no'cilization.

The freedom tO ga'ner tlata, 7.o test 4potLer,os, to pursue

h:terestIng leads even to toe point of posslie embarrass-en-
s ,,ssential to inluiry. ';;'out freedom can 'of! 1.0

wortoy of the name. :,'reedo to invire also :Tears co!;s're'io..,

anti respect for tie intellectual efolts of each child, including
his right to err. Yreedom is not ',a e'luated wi,h license,

of course, and in the beginning the child may find his freedom
difftluit to handle, especially if "as been reared 'r

conventional classroom. The fact that learnifz to manage

freedom -- or o ask probing 1..,est.,on -- u no4, .-.asy for the

chlld should not be cause for 6,,nying his the opportunily- to

1 arc..

Data o large and satisfying a"0=fs are ess-ntial .f'or nny

in-luiry procedure. Tic ifnitations to both :Int=.1ligen%

inluiry and fr.11 intellectual developt are' appare-:t If
the only ,:xper,,,:nce, the solo sourc..., of data, is a teztbo,)k

conseluently, a wealth of n:nterial is not a luxury, 'euc e

necessity,

flexible, open-ended, experik2ntal approach that induction and inrp=;iry

require will do such to encourage creativity in eacrt student.

A. The rote of change tgent. has been previous]y discussed under the section

on methodology (see 17, 3)

B. a helper

Also previously discussed was the role of the teacher as helper or

facilitator. Through our developnent of curriculum and merhodology
we are avoiding roles of the teacher as "teller" end "2ouncain of

Knowledge" and focusing on his role of seining students to learn and
helping create an atmosphere in which students are motivated and eager

to learn. To be sure, the teacher is the key to the success or failure

of our program. .tuote (:-;chools Within A 3chool, p. 4?)

C. As a positive reinforcer

Another image We are trying to destroy is one of disciplinarian. We

believe we can avoid this image by constructing rul,:s which are fair, just,
and pertinent (discussed under section on discipline) and by reinforcing

positive attitudes and behaviors. The framework for our attitude has been

the insert which follows entitled "helping the teacher control classroom

behavior."
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HELPING THE TEACHER CONTROL CLASSROOM BEHAVIOR

At the same time he applied the rod behind the woodshed, Grandfather was also

applying one of the basic principles of behavior modification: "behavior

is influenced by its consequences." But today's psychologists are emphazing

tactics that Grandmother may have used with even more success: smiles,

praise, and an occasional cookie for good behavior. She didn't call them

"positive reieforcers," but she knew the method worked.

The trouble with punishment, explains PRZP's new guide to behavior modification

(ESS, Nov.9), is that 'while it may cut down on questionable behavior, it

doesn't necessarily create productive results." Sometimes, too, the child's

desire for attention is greater than his dread of punishment. Once in a while

it even makes him a hero in the eyes of his peers. For all these reasons,

behavioral engineers today prefer to accentuate the positive.

"The more promptly reinforcement follows an act, the more effectiv* it will

be," suggests Drs. Edward Glaser and Irwin G. Sarason in PRtP's kit No. 18,

"Reinforcing Productive Classroom Behavior -- A Teacher's Guide to Seha -ior

Modification."

What's a Positive Reinforcer? "These include smiles, pats, winks, verbel
approval, tangible rewards, earned points and stars, and the appreciation of

peers," explain the authors. "They are intended to encourage productive

behavior. The only way to know if a reinforcer is positive is to observe its

effects on the behavior that follows. If it increases the strength of the

desired behavior, it is a positive reinforcer ..."

Shaping If a disruptive child refuses to do the kind of things you's like to

reinforce, look for tiny steps in the right direction and reinforce those

instead. For example, a child who disrupts the class by singing loudly can

be positively reinforces for humming softly.

"This may seem somewhat unfair because even soft humming when the class in
engaged in other tasks is not conductive to a productive classroom atmosphere.
Yet, a gradual shaping process characterises most of human development,"

observe the authors. "Skillful and patient shaping can ultimately prove to

be highly effective."

Changing Reinforcer. "Continued reinforcement of the same kind may lose

its effectiveness." PREP cautions. "In that case, it's time to try another

approach. For example, you can change the stimulus materials (a different
book) or the reinforcer (stars instead of free time). But you should chsknge

otun'tki_LapIethinsorowoovtiebrininaboutimrovement.

Schedules of Reinforcement "Once behavior has been established it is more
effective to give the reinforcer only some of the time rather than every time.

If the child never knows whether the reinforcement is coming, he won't be

disappointed on the one hand or bored on the other. The time to shift to

partcial reinforcement is before the reinforcer haslost its power ...

Extinction "In some cases, simply ignoring unproductive behavior is effective

in extinguishing it. That is, nonreinforcement of a given behavior tends to

lead to its extinction."
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'The How-To of Behavior Modification PREP suggests the following five steps
to teachers uto 'want to try behavior codification techniques in the classroom:
1) Establish "reasonable and ethical goals;" 2) Make specific, clear, and
fair rules for the class "with real consideration for the 'input' of pupils"
3) Observe and record behavior; 4) Increase productive behavior; 5) Decrease
unproductive behavior.

129 In an anecdotal roach P73122.._Cnerier of
four tenchera in the same school vile have agreed to try behavior rodification.
Tturoup Idea hart advantagas,__Pqyr:hologically, it helms to know you're
vet alone in unfamiliar territory. lechanically, it helps to have an outside
"observer" so=etices who understands what you're trying to do.

Establishinq Reasonable and Ethical Goals "Disruptive children can be
mataged, but if behavior modification is used to make children conform to a
rigid idea of goodness or to squelch creativity or to force sterile compliance,
the coat of an orderly classroom may be too high, "the authors warn. In
deciding what's reasonable and ethical, the teacher needs to ask herself:

**What kird of student behavior interferes with learning, and what kind is
annoying but essentially harmless?

la:
**Pow much classroom freedom can be permittal without interfering with the
rights of other students?

**Should silence be maintained while children are working, or should "reasonable
coreunicat ion" among students be permitted?

4i
fl*Are classroom regulation for the benefit of the students or for the teacher's
comfort and convenience?

**Are you thinking of how the disruptive child can be helped to learn better,
not just how his disruptive behavior can be decreased?

MtIngclass rules "Some teachers feel that this approach does not fit
their style. "the authors concede, "while others consider it a productive
technique. Often a class eir%particiatefullinstraowarules
for conduct and the reinforcer° that /rely to it. The rules can be cooperatively

eerivodestediraconsicuouslaceandipouriencet"
A few hints: Keep the rules short; five or six are enough, fewer for younger
children; review them with the class "at times other than when someone has
misbehaved."

Observing and Recordin Once you have observed and identified a
specific behavior as disruptive, keep an objective record of how often it occurs.
"You need to record regularly, perhaps in 15 or 30 minute periods, over a
period of several days, perhaps even as long as 2 weeks. This is necessary
to establish a baseline, or departure point . . Later, as you institute
techniques to improve the situation, you will want to record again to see
if your approach does in fact change the behavior in question. A teacher may
need the help of another teacher, parent, classroom aide, or even another
student as a classroom recorder.



Increaning Productive Behavior "Catch the children being productive. 'This
is the crux of the ratter . . . Point out productive behavior for the class.
Try to praise the children vho are paying attention . . . There are a number
of words and acts that allow approval. Although at first you ray feel you're
praising so much it sounds phony, it becomes WM natural with tire. Giving
praise for honest improvement isn't phony . . . Devise individualized effective
rainforccra for each of your pupils. Each of your youngsters is different,
end What. may be enjoyable or rewarding for one is not necessarily so for
another. Observing what the child doe() when he can freely choose can give
you ideas for positive reinforcer*.

"Tr3 contingentr contracts. Sc'eti se teachers and pupils can work out
contracts or formal aereemento. The standards set down in a contract should
not be too high and the rewards not set at too great a distance . . ."

Decreasing Unproductive Behavior "Although it's difficult to do at first,
ignoring disruptive behavior often can be very effective in extinguishing
it . . . Any behavior that does not threaten the safety of another pupil
usually can be ignored. . .

"Sore behavior cannot be ignorer. The class should know what behavior is
clearly out of bounds . . . (and) will result in isolation or expulsion fvom
the classroom . . .

"A general caution on the "how-to" of behavior modification is: Don't try
to do too much. By attempting too many changes at once you can fail to achieve
any of them, Difficult problem* should be discussed with someone who has
had experience in thin kind of technique. Look to resource materials and
knowledgeable consultants for specific suggestions. The consultant will be
in a far better position to help you if you have operationally defined, ob-

, served, and recorded samples of the behavior about which you are concerned.

Pot PREP Kit #I8, produced by IIS0310 National Center for Educational. Commu-
nication, "Reinforcing Productive Classroom Behavior--a Teacher's Guide to
Behavior Modification," contact the PREP representatives in your own state
department of education.
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D. As a part of the counseling team

Much of this role was discussed under the team approach in methodology.
Because the teachers are in such close contact with the counselor through
team meetings and classroom visits, the teachers will naturally become an
arm of the counselor and they will deal with students in a similar manner.
Any prescription which can be observed as helping a student can be imple-
mented by the entire team, the counselor, and the unit director.

E. As a member of a team

Each teacher in an academic area will be a member of a team with all the
special teachers actually being a part of all teams since they will have

all the students in school "C" in class.

The teacher will be responsible to the team in terms of observing behavior,
attitudes and attitude changes, interest, and motivation in his students so
that he may be prepared to discuss and hopefully resolve that which is
pertinent.

From each team the teachers themselves will choose their own team leaders.
Since it is critical that the team leader be considered as extremely re-
sponsible and posess leadership qualities, I decided to permit each team
to choose its own team leader. These teams will choose the person they
feel can best effect the team concept and they will have more of an invest-
ment in their teams and team leaders since they had the power to control in
which team they are and to decide who the leader will be. By sharing the
power in such decisions, I increase faculty involvement and display the
concept that we are a team with a specific goal: helping our students.

F. Teacher in extra-curricular activities

Our school will have an activities director who will coordinate all acti-
vities and organizations in our school.

We will also have a publicity manager who will serve several functions. He
will be in charge of our school newspaper, he will be responsible for dis-
seminating any knowledge or news about our school to the community, and he
will coordinate our part of the yearbook which is shared by all three little
schools.

VI. ROLE OF THE COUNSELOR

A. To do individual counseling within the school.

B. To consult with teachers regarding students, curriculum, and methodology.

C. To chair the policy committee (see discipline).

D. To conduct group counseling sessions to meet the needs of the students.
These groups may be discussion, task-oriented, sensitivity, or process.

E. To help the unit-director with the primary focus of the counselor dealing
around affective issues.

F. To be a member of the advisory committee to the unit-director.
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G. To help students determine their course selections by running small groups
on course selection and course interest.

H. To house all records and reports of student progress.

VII. SCHEEULING

A. Each class will be approximately fifty minutes in length with an additional
ten minutes attached to period I for role to be taken and announcements to
be read. This eliminates the homeroom period and gives me more time to be
used in a more constructive manner.

B. The school day will consist of seven periods.

C. Each of the periods can be used as blocks of time in the seventh grade
since these students will move by section around a team of teachers.

D. The student class load is greatly determined by which grade he is in
(consult curriculum insert sheets).

E. The teacher will teach five regular classes and will be available to teach
mini courses and to assume other school duties (ex. cafeteria duty).

F. The students of our school will eat in Cafeteria B. Each lunch period
will be approximately twenty minutes in length. With three such periods, I
can feed my entire study body in one hour.

G. To begin scheduling my school, I must first obtain a master schedule of
when my students can use those areas designated as shared. From there I
can build my individual student's and teacher's schedules.

H. Seventh Grade Scheduling.

1. Students in our seventh grade will travel in sections. I am trying to
ease the great change from the elementary self-contained classroom to the
previous individual scheduling and changing classrooms and teachers as
Was the case. By having these students travel by section and be
blocked around a team of teachers, the transition from elementary to
junior high school will be less traumatic.

2. I will have approximately 150 students in my 7th grade. This population
will be split into five heterogeneous sections of approximately thirty
students in each section.

3. My primary focus in scheduling this grade is to attempt to make the
elementary-junior high school transition much easier than was the case
previously.

I. Eighth Grade Scheduling

1. Eighth graders will be individually scheduled to provide for the increase
in electives at this level and to initiate more responsibility placed on
the student as an individual. Individual scheduling also affords the
student contact with many more of his peers during the school day.

2. All eighth graders will have the same team of teachers, but they will
have these teachers with different members of their eighth grade class.
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3. Total 8th grade population is approximately 150 students. Considering
placement into various electives and into the shared areas, I estimate
a class size of about 26 at this level.

J. Ninth Grade Scheduling

1. The emphasis at this level will be on the transition from junior to

senior high school.

2. Many electives and alternatives in required courses are offered on

this level (see curriculum inserts).

3. Students will also be given an opportunity to demonstrate- their
responsibility by having time during the school day to talk and meet

with other students on an informal basis.

4. The team approach will be used as much as is possible on this level.
Because of the abundance of electives, the teams will not be as rigid

as they are on the other two levels.

K. Tentative Time Schedule

let period 8:40 - 9:40 (additional 10 minutes)

2nd period 9:40 - 10:30

3rd period 10:30 - 11:20

4th period
4A 11:20 - 11:40

4B 11:40 - 12:07 two blocks during 4th period
4C 12:00 - 12:

5th period 12:20 - 1:00

6th period 1:00 - 1:50
7th period 1:50 - 2:40

1. With the addition of approximately 20 minutes to move among classes,

the students' day should end at 3:00.

2. Teachers will have from 3:00 to 3:40 each day to meet in teams, to

meet by academic area, to help individual students, to hold parent

conferences, or to have a faculty meeting of our school.

3. Student's day 8:40 to 3:00

4. Teacher's day 8:35 to 3:40

VII, ORGANIZATIONS AND ACTIVITIES

A. Purpose of:

These extra-curricular activities and organizations will provide for the
total involvement of the student in a social atmosphere. We believe this

phase of our total program is extremely important because it provides
students with an opportunity to interact and to work with others in a more

informal atmosphere. This area lends itself to the social growth of the

students. Previously we attempted to provide for the emotional and

academic needs.



By creating more school related interests for the students, we anticipate
that the students will have a better opinion of the school and conceive
of the school as a group of people who are interested in meeting all of their

needs. Changing student3t negative attitudes toward school has been a per-

vading concern of much of this paper. These organizations and activities are

means by which we as educators can meet informally with the students and
hopefully create for students a more positive outlook toward school.

This area of our program also reinforces a feeling of belongingness.
Students will feel a part of a smaller group, and they can identify with the
school through the organizations and activities of our school.

B. Kinds of:

1. Athletic programs will be shared by all schools with the exception of
intremurals which will be unique to each school.

2. Our school will have its own newspaper run by the students under the
supervision of, the publicity manager.

3. The student government will coordinate these organizations and activities
with the Activities Director and they will be the liason between the
students and administration just as the team leaders will be the liason
between the teachers and the administration. Lines of communication will

be open by means of the school senate which will be composed of these
students, the team leaders, the counselor, and the unit-director.

4. Since the athletic programs are largely, bUt not completely dominated
by males, a Y-Teens will be instituted to meet female needs. Through

this organization can come a "pep club" for athletic events.

5. We also plan to open a "student store" in our school. Space has already

been allotted for this purpose, and it will be run by the students and
activities director. Initial capital for the purchasing of items will be
obtained through fund raising activities at the beginning of our school
year. (EX. dances, bake sales, car washes, etc.). Selling of items

such as gym bags, T-shirts, sweat shirts, and book covers with our school
name on them will increase the unity of our student body and enchance
the feeling of belongingness.

C. Summation

The activities and organizations just mentioned are by no means the totality
of our range in this facet of school life. These are simply a few which

came readily to mind. Any other concepts can be implemented as the students
and/or the faculty feel necessary. However, all such institutions should
come through the coordinator of this integral part of school life; namely,
the activities director.

VIII. OWDENT INVOLVEMER IN THE SCHOOL AS A TOTALITY

A. An advisory committee of five students is functioning to get feedback from
. the student body around curricular and mini-courses.

B. This same committee will meet monthly with the counselor and unit-director
concerning student and school affairs. I believe I should mention that this
committee also has representation from all the elementary schools which
feed into our school.
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C. The student government will be the voice of the student body and will
initiate activities and functions of student interest..

D. Our rules and regulations committee designed as an advisory committee to
the unit director in this area also includes five students as well as teachers,
community people, and our counselor. This committee is presently functioning,
but its orientation is the future in terms of the next school year.

E. As was previously mentioned, a school store run by the students and supervised
by the activities director.

F. Presently our school is designated only by letter, namely, the letter "C".
I purposely did nothing to attempt to name our school. I felt that those

students, as well as those members of the faculty, who are a part of our
school should have a share in making that decision. Consequently, we will

be designated as "school C" until we can implement a system for choosing a

name. This will be done early in September of the 1971-72 school year.

IX. COMMUNITY INVOLVEMENT

A. In the past two months we have formed parent-teacher-student organizations
(PTSA) for each of our "little schools". Although we are still in the
organizational stages of development; I tentatively plan to meet with school
"C's" PTSA monthly to discuss our school and to listen to the concerns of the
parents and students. William Polk, our district's school-community relations
director, has been extremely instrumental in imple.menting this program and in

helping me personally in this area.

B. From our PTSA I would like to get a random sample of the community to meet
with me to discuss tenet they see as the needs of the community for the, purpose
of future curriculum development. This will not be necessary, however, if
this type of dialogue becomes part of the general PISA meetings.

C. Three community people are presently serving on the advisory rules and
regulations committee mentioned in the previous section.

D. We also would like to get community involvement during our school day. Some
of the areas of participation will be:

1. Helping the librarian.

2. Tutoring students who are having academic difficulties.

3. Serving as resource people.

4. Helping individual teachers (teacher aides).

X. ORIENTATION OF STUDENTS, PARENTS, AND COMMUNITY TO OUR "SCHOOL WITHIN-A-SCHOOL"
CONCEPT

A. As was previously mentioned, we have the beginnings of a PTSA now. Starting

next year, this group will be meeting monthly in the evening to discuss issues
relevant to parents, teachers, and students concerning our school.

Presently, this group is meeting on the basis of informing the community as to
why we are reorganizing, what advantages this new system will have for students
and how we are going about this reorganization.



B. Through the efforts of our publicity manager and his staff of students,

we will begin to publish monthly fliers for the parents and general community.

C. I am in the process now of putting together a folder about our school. This

folder will be distributed to each student in our school. The contents will

contain much of what is written in this paper.

D. Student orientation will be before the end of this school year. Our counselor

is meeting with groups of students who presently attend our junior high and

who will be in school "C" next year. Those sixth grades from the various

elementary schools which feed us will be visited by the counselor and by me

to discuss our new school concept and to attempt to involve the elementary

PTA's in our program.

E. A few days before school begins in September, our school will run a day and

an evening orientation program in our school. The community as well as the

students will have the opportunity to visit with us, talk about our school,

meet our faculty, and see the physical plant.

XI. DISCIPLINE

A. An advisory committee has been established and is presently functioning

around school policy (rules & regulations). This committee is composed of

five students, two teachers, four community people, and our counselor who

serves as chairwoman.

This committee was instituted for various reasons:

1. To establish those rules which are vital to a school's functioning.

2. Tb suggest only those rules which are necessary.

3. TO get more involvement in decision making processes.

4. Tb make students more responsible in observance of these general rules

since they shared in instituting them.

B. Generally, we are trying to take a positive approach to discipline. Any

behavior considered "poor" will be dealt with in an attempt to help the

student not to punish him. Physical punishment tends to stop poor behavior,

but it does nothing to increase or reinforce positive behavior. Our focus

will be on reinforcing positive behavior. (Ex. by praise, smile, etc.)

Through the committee previously mentioned, on attitude of prevention rather

than solution will prevail. We also recognize that uninteresting, non-

challenging, irrelevant, and impersonal attitudes of educators and toward

classroom atmosphere will engender negative behavior. Understanding this,

we decided to develop new methodologies (Ex. contingency, contracts) to

institute the team approach, to focus on teacher attitudes in our faculty

meetings, and to develop relevant, meaningful curriculum.

C. By cooperation of everyone involved in our school and by treating each

other with dignity and self worth as individuals, we hope to foster an

atmosphere of warmth and sincerity. Schools can be fun.
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XII. EVALUATION

A. Of Students

Our school will have report cards distributed every nine weeks. These
cards will have space for the traditional letter grade, but unlike what
was previously used, our new cards will contain space for comments on
conduct, participation, motivation, and other personal comments concerning
the individual student. Other additional comments could be what the teacher
is doing to help the student and possibly an attachment indicating how the
team around which the student is scheduled is trying to help him. Reporting
progress must include something other than a purely objective, sterile letter
grade. We feel this personal touch will be a better system than was previousl:
in use. The emphasis on evaluation around students will include his social

and emotional adjustments and progress as well. Each team will staff its
students along those issues, the criteria being observation in classrooms,
personal contact, and contacts which the team has had with the student in the
form of meetings over a given period of time.

B. Of Faculty

Each faculty member with a permanent certificate will be formally observed
once a semester and each member possessing a temporary contract will be
formally observed twice a semester. All formal interviews will be done by

the unit director. The purpose for these observations is a little different
than what it had been. I see them as being healthy in the sense that they
are not strictly to evaluate, but they will be to help and to assist the
teachers whenever possible in a non-threatening situation. Each observation

will be followed by an individual conference with the teacher to discuss areas
where he might improve, and to suggest alternatives that he might use to
achieve the desired affect. It might be important to note here that we as
members of school "C" have dealt with observations. We decided that we would
choose to make them more like visitations to share our ideas and discuss our
concepts. We also plan to do some team teaching which will provide each
teacher with a partner. They can deal with each other about educational issue:
and each will receive some peer input into his own actions and methods in
teaching situations.

The counselor also will be involved indirectly. That is, she will coordinate
individual and group meetings with the teachers concerning teacher's roles,
how these teachers see the role of students, and how and under what conditions
learning takes place. As a result of these meetings, teachers will be in a

better position to self-evaluate themselves.

C. Of. Curriculum

A great deal of our evaluation around curriculum will be based on teacher
experience of student interest and motivation and feedback of the students
themselves concerning what is relevant for them.

If our elective courses do not evoke interest from the student body, we will
abandon them in support of others which do evoke such interest. We cannot
eliminate those subjects which are required, but we can differ our approach
and techniques until we discover something that illicits some energy toward
more involvement. As I see it, feedback from the students and teachers is
the leg to curriculum evaluation.
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D. Of General Program

Evaluation of our entire school will be a continuing, on-going process.
Our house senate will meet periodically to discuss where we are in certain
areas, where we would like to be, and how can we enjoy getting there.

Behavior and the attitudes and values of our students is most important
in this evaluation. If students are conducting themselves maturely,
motivated to learn and to get involved, recognizing that everyone is
important, and feeling free to express themselves then we are successful;
or at least we are striving toward success as each of these areas of
concentration improves.

J



ADDENDUM

Orientation of Students

One additional step to those already taken in

this area is the visitation to each of school C's elementary

"feeder" schools. Our counselor is presently visiting each

of these schools to inform these students directly about our

new reorganization and to answer any questions they might have.

With the counselor on each trip are two students who have come

to the junior high from that elementary school. These students

will also talk about our school and discuss school "C" from

the student's point of view. This team of students and counselor

will also show slides of our school and of our teams to familiar-

ize these students with our physical space and personnel.
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